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Introduction and Acknowledgements
I am a teacher employed by the NSW Department of Education in the substantive role of
Head Teacher, Technical and Applied Studies (TAS) at Kirrawee High School which is
located in the Sutherland Shire in Sydney’s south.
I am currently based in the department’s state office in Sydney in the role of Student
Pathways Adviser within the Senior Pathways Team. One of my responsibilities includes the
department’s state School to Work online reporting which is completed by all secondary
schools. While reviewing the reports I found that there are approximately 110 Schools for
Special Purpose (SSP) and many other schools that have a support unit within the school.
There are approximately 105,000 students with disability enroled in NSW public schools
(2017).
My responsibilities include providing advice and developing programs and resources that
facilitate the successful transition from school to work for students in public schools. I
investigated what we do for students with disability to support them transition from school
into the workplace or tertiary education. My direct colleagues were not sure so I approached
the Disability, Learning and Support team and asked the same question. I was told that
some schools are doing great things to support their students but there was no state wide
consistent program or resources in place.
Schools have Support Teachers Transition (STT) that assist students with subject selection,
post school planning and accessing specialist programsAfter further research and visits to
SSPs and comprehensive high schools with a support unit. I identified the need to establish
programs and supports for students with disability to assist in a positive transition from
school into the workplace. I believe this would be better achieved at a state level rather than
relying on individual schools and the passionate teachers who are already very busy and
time poor to develop and implement transition programs.
This led to my Churchill Fellowship application and with many thanks to the Winston
Churchill Memorial Trust I was awarded a Fellowship.
I would like to thank and make special acknowledgement of my team leader Rosemary
Brook and former Director of Secondary Education Lila Mularchyk who both have been very
supportive and without their advice, support, and kind references I would not have been
honoured with this opportunity.
I have also enjoyed the great support from my colleagues in Senior Pathways who are
always willing to offer advice from the aspect of their specialised area and are a pleasure to
work with.
A big thank you to my two children Joshua and Alexandra who always provide me with
advice and direction, even when I have not asked for it.
Finally to wife who is my source of strength, stability and is so understanding of my many
faults. Michelle acts as my adviser, sounding board and has always been there to support
me, thank you!
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Study overview
Young people with disability face many challenges in life including the prospect of competing
for entry level jobs in a market where there is a shrinking number of opportunities.
Meaningful employment fosters a sense of worth, dignity, life satisfaction and is a
fundamental right of all individuals including persons with disability. This is reflected by
Siegal et al (1993) who wrote:
‘Those who have failed to achieve a gainful career are also missing out on the richness of
having an economic life, the self-respect that comes with being able to earn a decent wage,
and the sense of community and personal growth that comes from being part of a work
culture.’
To achieve a positive employment outcome students with disability will need to be able to
meet selection criteria and have both the technical and employment related skills required to
complete job roles successfully.
Many NSW secondary schools are offering great programs that explicitly teach work related
skills and offer workplace learning opportunities, some are struggling with the day to day
routines of meeting the requirements of our education system and some do not have a focus
on preparing students for future employment.
I will be visiting schools, Education Departments and external organisations in Ohio,
America, Ireland, United Kingdom and an added meeting with the Greek Department of
education.
Transitions to school, through school and out of school can be the most disruptive and
anxious time in a young person’s life this includes students with disability. I will investigate
current research and practice to assist young people with disability successfully transition
from school into employment or further education.
The challenge is to develop and apply programs that have involved consultation and have
the support of all stakeholders and can be applied consistently across the state or even have
a reach across NSW borders.

Robert Lawson Churchill Fellow 2017

6

Executive Summary
This report presents information on school to work transition programs and resources that
produce positive outcomes for students with disability in America, Ireland and the United
Kingdom.
Thanks to the Winston Churchill Memorial Trust I have been able to meet with an amazing
group of educators and external providers who have developed programs, curriculum and
learning environments that have made a substantial difference to the lives of young people
with disability.
I have discussed transition programs with representatives from the education departments in
the United Kingdom, Ireland and Greece. There is a strong focus on Supported Internships
and work experience programs are considered vital in the preparation of students to
successfully transition into the workplace and or further education.
The schools and colleges I visited have vocational learning imbedded into their curriculum
and provide students with opportunities to practice learnt practical skills onsite before
venturing into a workplace. Great importance is placed on a student’s preparation for
adulthood including employment, independent living and health & wellbeing.
I had the opportunity to visit host workplaces where students were participants in Project
SEARCH. I met with participants supervisors and was invited to sit in on ‘work performance’
meetings between the student, workplace supervisor and vocational teacher. While touring
the workplaces, Cincinnati Children’s Hospital and the headquarters of 5/3 Bank I was
introduced to many program participants who shared their story with me.
The passion and commitment demonstrated by the schools, external providers and host
employers was one of many highlights.
My recommendations are set out as key priorities and reflect the successful programs and
strategies I have seen while overseas.

I hope readers will find this report engaging and be inspired to support the rich diversity that
young people with disability bring to a workplace.

Key Words
Transition
Students with disability
School to work
Workplace learning
Transition to work
Disability
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Recommendations
I have identified four key priorities that I will be working on from 2019, these have been
informed by my research tour. These priorities are based on key findings, validated data and
positive program outcomes over many years of operation.
These priorities are my recommendations.
1. Work Education/Experience Program
If a program is to be implemented in a school there is more likelihood of it being taken up if it
is linked or imbedded into curriculum. NSW Education Standards Authority (NESA) develop
and maintain the NSW Department of Education’s Syllabus from Kindergarten to Year 12.
Work Education is a 7-10 syllabus that provides students with an understanding of the world
of work, employment options and career related skills. The goal is to imbed Work Education
in a set program of four stages, Work Introduction, Work Exploration, Work Exposure and
Work Experience
2. Project SEARCH
Project SEARCH is a school to work transition program that is based on students engaging
in an internship with a host employer. Students are supported by a ‘support teacher
transition’ on site and can access external support services. The aim of the program is
employment with the host employer or at another location. This program is highly regarded
across the world and has produced great student outcomes for many years. I will be working
towards facilitating partnerships between large employers and the Project SEARCH team.
3. Quality workplace learning opportunities.
Providing quality work place learning activities for students with disability including preplacement preparation, work experience opportunities and post placement learning activities.
These opportunities can be school based, especially in the early years and then lead into
work based learning with a host employer. Students require regular touch points with
employers leading into workplace learning experiences.
Schools find it difficult to provide students with workplace learning opportunities due to the
many and at times complex problems establishing relationships with the required number of
host employers. There have been state initiatives established to link employers with schools
and these are expected to start in 2019.
There is also equity issues as location and socio-economic status influence a schools ability
to engage with the required number of employers.
4. Explicit teaching of Employment Related Skills

Employment related skills need to be explicitly identified during class activities and
their importance in the workplace described. Employment related skills are more
broadly identified as ‘soft skills’ and in the Federal Curriculum as General
Capabilities.
These skills have been identified as being important for students transitioning to
further education and contribute to successful course completion rates.
One or more of these four priorities have been the key to positive employment outcomes for
students with disability in all of the countries I visited.
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Dissemination of Information and Findings
Information and findings will be disseminated through many forums both locally and
nationally including:











Presented to colleagues at the Department of Education (DoE) NSW State office
including NDIS support teachers in Disability, Learning and Support.
Presented at the Australian Tertiary Education
Network on Disability’s (ATEND) Pathways14
National Conference on the 6th of November 2018.
My presentation was titled Transition from school
to work/tertiary education for students with
disability
I am presenting information at the professional
development day for department Senior Pathways
Officers.
Meetings with Disability Learning and Support to discuss student transitions and
opportunities to speak at network meetings.
My report will be submitted to the Minister of Education (both Federal and State), the
Secretary and Deputy Secretaries DoE NSW, Special Education Principals’ and
Leaders Association (SEPLA)
I will be sending my report to Link, an online disability magazine with the view to
writing an article for publication.
Provide information to relevant stakeholders as requested.

Presenting at the ATEND Pathways 14 National Conference
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Part 1 of Research Tour

United States of America
Ohio
Project SEARCH Head Office, Cincinnati – Project Founders Erin
Riehle and Susie Rutkowski
Fifth Third Bank, head office Cincinnati – Project SEARCH
Participants
Cincinnati Children’s Hospital – Project SEARCH Participants
Opportunities for Ohians with Disability, Columbus Ohio –
Government disability service provider
Linworth Alternative School, Columbus Ohio - Secondary school that
has an alternative style of curriculum delivery

Project SEARCH
participant 5/3 bank
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Vocational teacher
Cincinnati Children’s
Hospital

Project SEARCH
participant 5/3 bank

10

Project SEARCH
Erin Riehle and Susie Rutkowski

Cincinnati Children’s Hospital

Erin Riehle and Susie Rutkowski are responsible for the inception and development of
Project SEARCH which started with the single goal of supporting the employment of people
with disability at Cincinnati Children’s Hospital.
Project SEARCH is a transition from school to work program that is delivered to students
with disabilities of all levels and is based in a host workplace. Cincinnati Children’s Hospital
was the ‘birthplace’ of Project SEARCH and continues to be an exemplary example of an
inclusive workplace that values the contributions of all its staff.
Project SEARCH has grown from its first beginnings in 1996 and can now be found in over
400 sites in 39 states across America and internationally in 5 different countries. As I
complete this report Erin and Susie would have travelled to Brisbane for an initial meeting to
establish Project SEARCH in Australia.
Project SEARCH is designed for students with disability who have completed their final
academic year. Their completion certificate is held back so the student is still considered to
be in the education system and receives the funding that is attached to a school student.
Funding is also sourced for a Vocational Rehabilitation teacher who works with students in
the workplace. This is described as braided funding.
The program relies on the support of a workplace such as Cincinnati Children’s Hospital and
the 5/3 Bank who host the program onsite. The host employers provide a classroom space
and the year is based on the school timetabled year.
This allows for the participants to experience 3
internship rotations (NSW Australia has a 4 term year)
‘The primary difference in being
in different departments within the host employers
an intern is gaining professional
business. The concept is that the student may decide
experience in an actual work
to pursue employment in a preferred area of the
environment as opposed to a
worksite and would have had the opportunity to
school environment’
complete a ‘trial’ in that department.
Tony, program participant

The hospital had several areas where a student could
intern including catering, customer service, equipment
and toy sterilisation and cleaning.
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Project SEARCH participants at Cincinnati Children’s Hospital

Students spend the first hour of the day in the classroom learning employment related skills
and complete modules on health and wellbeing. Students then move out into their work area
to spend the rest of the day. The hours and conditions reflect a full time role and work hours
are not adjusted to ensure the experience is genuine.
To participate in the program students are required to apply and go through an interview
process. Students are chosen to participate based on their enthusiasm and goals to find
employment. In the last few weeks of the summer holiday break prior to the commencement
of the program students engage in travel training as they are expected to make their own
way to and from the host workplace.
Interagency collaboration is a vital component of the Project SEARCH program as the
program relies on a partnership with the business, education authorities, vocational
rehabilitation workers and other support organisations as required.
After operating for 12 years the program is now in over 300 locations with changes of
direction, consultation, feedback and data reviews Erin and Susie believe the main
contributing factor to the success of Project SEARCH is the 10 core components in place for
the program. As listed in High School Transition that works, Riehle et al 2016, the
components are:
1. The outcome of the program is integrated employment for each participant.
Employment is to be in a meaningful position and be of a minimum of 16 hours.
Sheltered workshops or similar programs are not accepted as a positive outcome. Erin
stressed the importance of this which is reflected in the program audit and validation
process.
2. True collaboration between agencies is essential.
Project SEARCH is in a strong position as it has national recognition, great participant
outcomes and is supported at various levels of government. External agencies are more
likely to attach themselves to a successful program. The program recognises that without
all stakeholders working together towards common goals positive outcomes would not
be able to be achieved to the current levels.
3. Project SEARCH is a business-led program.
For the sustainability of the program business partners need to participate within their
capacity and not rely on subsidies or grants as when external funding is withdrawn the
project is more likely to cease operation.
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4. Project SEARCH partners must provide a consistent on-site staff in the business place.
Young people with disability need consistency in the learning environment and staff to
successfully achieve their goals. Support staff need to have an understanding of the
program, employer requirements and are invested in the culture and outcomes of the
program.
5. The primary focus of Project Search is to serve young adults with significant disability.

Students learn in
the context of the
workplace, which
allows for
immediate reallife application of
new skills as well
as continuous
improvement
feedback from the
teacher, job
coaches, managers
and co-workers.
High school transition
that works

Project SEARCH has focussed on participants who have
significant disability and are transitioning from education to the
workforce. The program believes that a stronger impact is
achieved as this is an age when adult patterns are beginning to
be established.
6. Project SEARCH is sustainable as it operates with a
‘braided’ funding system.
Participants are still enrolled in their local education district,
access Vocational Rehabilitation funding; long term support
agencies and organisations such as the Down Syndrome
Association may offer support.
7. Project SEARCH requires the participants to totally immerse
in the workplace.
This is a major contributing factor to the success of the program
as participants learn employment related skills; work in a valid
environment with all of the same requirements and expectations
of all employees at the workplace.
8. Data that is collected is submitted to a national Project
SEARCH database.
The database uses clear outcomes that align to the goals of
Project SEARCH. All program sites are required to submit set
program and outcome information to the programs head office.

9. Project SEARCH graduates will receive effective follow-along services to support the
retention of employment.
Follow-along services apply to eligible persons with disability and are customised to
meet the participant’s needs and goals.
10. Each program site has a licensing agreement signed with Project SEARCH head office
at Cincinnati Children’s Hospital.
Project SEARCH is proud of their results and to maintain a positive reputation, strong
outcomes and program integrity licensing agreements are signed by all new program
sites. The expectation is that the program guidelines are strictly adhered to with
outcomes reported each year to the head office.

As Erin states ‘the program works in its current form so
why change it.’

Vocational teacher 5/3 bank
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Opportunities for Ohioans with Disability
Julie Hance
Opportunities for Ohioans with Disabilities (ODD) is a state agency that works closely with
schools and external partners to provide services to students with disability to facilitate a
successful transition from school to work.
OOD states that ‘Independence for Ohioans with physical or mental disabilities is the
mission that unites all aspects of the Opportunities for Ohioans with Disabilities (OOD). OOD
works with partners in business, education and non-profits to facilitate customised
employment plans for Ohioans with disabilities.’
Students aged 14 -21 who have a physical or cognitive disability or is suffering from a
debilitating issue can apply for services such as:






Career Guidance and counselling
Career exploration programs
Work experience programs
Job development
Job coaching.

Transition teams work closely together to develop activities and experiences that provide
students with employment related skills and training which support their career related goals.
OOD states that early engagement in transitioning programs is very important as research
has found that exposure to career counselling and work related activities produce better
outcomes for students. This is highlighted by the following:




Students who have employment when leaving school are 5.1 times more likely to
remain employed.
Participation in authentic work experiences while at school leads to higher levels of
post school employment or transitions to further education.
Students who have accessed to and engaged in vocation related programs are more
likely to transition from school to work or further education.

OOD employ over 400 staff in local offices and has regional managers who all follow the
same policies and procedures. OOD describes itself as ‘agency neutral, person centred and
outcome focused’ in the management and coordination of transition programs.
OOD staff are involved in the identification of a student’s vocational goals and through a
‘backward planning’ process that aligns to students, Individualised Plan for Employment
(IPE), Individualised Education Program (IEP) or Individual Service Plan (ISP) support
requirements are established. The student, parents or carer, school and where relevant
other community based organisations are involved with the planning process.
Of note are the transition specific services that are designed to enable students to transition
from school to work. These services have four components of which two are delivered during
the students summer holidays (which is a break of nearly 2 months).
1. Career Development Activities
These pre-work experience activities are delivered by a member of the Vocational
Rehabilitation (VR) staff or a contractor and can include the student’s parent/carer. Activities
include:
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Using and utilising online guides and resources.
Mock interviews.
Job shadowing in a business of a family member or friend.

2. Summer Youth – Career Exploration
Students are assisted to understand employment options, work-related skills such as time
management, budgeting and have the opportunity to be involved in job shadowing and
employer presentations. Students need to be aged 15 years or over and the course is 15
hours per week for 3 weeks. This service is delivered over the school summer holidays.
On completion of this service students should be able to:






Know their strengths and limitations in a workplace
Describe basic employer expectations
Complete basic work tasks
Demonstrate appropriate work behaviours
Understand the different employment options.

3. Summer Youth – Work Experience
This service is designed to be the next ‘step’ after the Career Exploration service and is
designed to teach participants vocational skills, work behaviours, communication and
interpersonal skills. This service is delivered over 5, 20 hour weeks with the first week being
educational classes.
Students receive a base payment for the weeks that they engage in work experience (weeks
2-5) and the following outcomes are expected:






Ability to identify careers/areas of work interest
An understanding of the job seeking process
Demonstrated ability to meet standard workplace requirements
Perform workplace tasks independently
Demonstrate appropriate work behaviours.

4. Non-Permanent Job Development
While still at school participants can access this service for up to 6 months. The aim is to
support students to gain casual after school or school holiday employment. The intention is
to build on work related experiences and to be able to build further employment related
skills. Job coaching can be accessed during the casual employment and participants are
paid at least minimum wage. This program
is targeted at students who are identified as
not yet ‘work ready’.
The team at OOD emphasised the
importance of workplace learning
opportunities and the value of vocational
support staff working with the student and
their family to ensure the young person is
prepared for the placement and supported
at the host worksite.

Julie Hance and team at OOD
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Linworth Alternative School
Chris Hasebrook
Linworth Alternative High School is attached to the two local high schools and offers an
alternative approach to the large structured high schools. The students who attend come
from diverse backgrounds and may also face prejudices in a large high school setting.
Students with disability are included in the
School’s cohort and find the School’s
environment accepting and engaging.
Students attend class at Linworth but are able
to return to their ‘home high school’ to attend
specialist classes in subjects that are not
offered at Linworth.
There is no set uniform and all teachers
including the director of learning are called by
their first name.
Students are encouraged to question and
discuss class concepts and subject matter
which provides students with the ability to
understand ‘why’ they are learning lesson
content and how to apply the learning in a
practical sense.
Students and staff have a strong feeling of
ownership and enjoy the unstructured
environment. As I was taken around the
Wall hanging at Linworth Alternative School

School I experienced a welcoming feeling from the students who, by choice were sitting in
groups on the floor or at the desks lining the hallway working on their homework, discussing
class, playing a guitar or the odd few gaming.
Linworth has three guiding principles that provide direction for the students and reflect the
School’s philosophy. They are, tradition, community and self-advocacy.
The School has developed a strong relationship with the local community through its
Community Service program.
Students are required to perform community service in their local area with 20 hours of
logged service required each year. Students source their own project or service with the
school encouraging them to find a project that they are personally interested in. Projects
have included recycling, tutoring, fund raising and doing work for the elderly. Students have
worked in teams to plan, produce and act as the support team at a rock concert for charities.
Linworth’s students also participate in a program called Interim where they spend a week
outside of the School exploring and gaining new knowledge on a subject that is not taught in
the classroom. Students are mentored prior to venturing beyond the School gates and they
provide a presentation on what has been learned when they return to school.
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Senior year students engage in a program called ‘Walkabout’, a nice connection to Australia,
where students spend up to 8 weeks travelling interstate or to another country. Students
decide on the context of their trip with themes such as exploring career or further academic
paths, community volunteering, research or follow a creative pursuit. Students have travelled
all over America and the world.
Students with disability are well supported by both teachers and their peers. This is
attributed to a strong sense of family within the School and the focus on self-advocacy.
Participating in the School’s community service, Interim and Walkabout programs provides
students with the Employment Related Skills that employer’s value and the confidence to
search and apply for advertised jobs. Students also build a network of potential employers
who they are familiar with and may act as a mentor, referee for employment applications or
provide employment opportunities.

Jennifer Kubina, Walkabout Coordinator

Chris Hasebrook, Director, Linworth

Thank you to the team at Linworth for inviting me into the School at such short notice. I
enjoyed the visit and Jennifer, Walkabout coordinator will be contacting me to discuss the
possibility of partnering with my school to host Linworth’s Walkabout students.
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Lessons Learnt America
Work experience is vital in the development of employment related skills and job role specific
skills.
Young people learn, gain confidence and are more likely to achieve employment after
supported internships.
Students need to have a support system in place to ensure a successful workplace learning
experience.
Young people with disability should not be underestimated when being assigned job roles
and work place activities.
There needs to be pre-workplace learning training and preparation for students, parents and
host business. This includes:








Travel Training
Expected workplace behaviours
The role and responsibility of an employee
Supervisors roles and responsibilities
Workplace familiarisation
Introductions to workplace supervisor and support person
The role of a supportive parent.

Business and industry take a more active role in providing a host workplace for young
people with disability and value the skills and perspectives that people with disability can
bring to a workplace.
Project SEARCH is meeting with UnitingCare in Queensland and will be supporting
UnitingCare to implement their program which will commence in 2019.
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Part 2 of Research Tour
United Kingdom
London

Global Disability Innovation Hub, Queen Elizabeth Park, London –
Paul Brickell
Department for Education, UK – Sue Clarke, Technical Education
Implementation Division Higher and Further Education Directorate
Department for Education, UK – Helen Brooks, SEND, Alternative
Provision and Attendance Unit Education Standards Directorate
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Global Disability Innovation Hub
Paul Steynor
The Mayor of London, Sadiq Khan on September 2016, launched the Global Disability
Innovation Hub (GDI Hub). The GDI Hub has a focus on developing global partnerships and
collaborations to ‘lead new thinking about disability especially in areas where exclusion is
compounded by poverty’. It is estimated that by 2050 there will be two billion people in the
world who will need Assistive Technology (AT) to be an active member of society. It has also
been forecasted that up to 90% of these people will not have access to these technology
based aids.
GDI Hub look to be an influencer on local and
international policy on disability inclusion and social
justice.
The provision of AT to developing countries such as
South Africa and Bangladesh where there is an
identified high need.
There are inherent issues with providing equipment
such as wheelchairs and AT to people in South Africa
as in areas of poverty the environment and access to
utilities does not always support the use of electrical
items or a wheel chair.
Paul Steynor

Hub is looking to tap into, and collaborate with academics working in the field of AT.
However, it is experiencing issues with academics who have their own projects and are not
willing to collaborate with ‘the new kids on the block’.
GDI Hub are leading or collaborating on several projects with the AT: 2030 being a major
focus. AT: 2030 looks to:









provide at least three million people with access to assistive technology
partner to develop at least ten new disruptive technologies with potential for lifechanging impact
develop at least six innovative service delivery models
facilitate at least 30 new start-ups
develop and test new methodologies for market shaping on assistive technologies
establish an East Africa AT Innovation Hub
developing a sustainable ongoing income model
leverage resources from other stakeholders.

Included in my discussions with GDI Hub was the possibility of collaborating on a project
with Senior Pathways DoE NSW and Remarkable. Remarkable is a disability-focused impact
accelerator based in Sydney and its mission is to ‘harness the power of technological
innovation for driving inclusion of people with disability. The project would be based on
students in Year 11 and 12 who require the use of AT engaging in workshops on
entrepreneurial thinking and testing AT that is being developed by start ups supported by
Remarkable.
Paul Steynor from GDI Hub is interested in discussing the possibility of collaborating on this
project and possibly use the model in the UK and further abroad. I will be meeting with the
team from Remarkable to establish if this concept can be realised.
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Sue Clarke, Technical Education Implementation Division, Higher and Further
Education Directorate
Sue and I have met previously to discuss Vocational Education and Training and the
influence on qualification development. In the Uk a student’s preferred pathway is to
University, as it is in Australia. The British government has introduced a new initiative, Tlevels, which is designed to give Technical Education a more professional feel with the
expectation that it will become as valued as a university qualification.
T-levels are the technical alternative to A levels
(academic focused pathways) and have been
designed in collaboration with industry to ensure
students will gain skills needed in the workplace.
The industries which T-levels will apply to are in
skill shortage areas and include the following:






Digital
Construction
Education and childcare
Health and science
Catering and hospitality

Sue Clarke at DfE head office

There are a total of 11 focus areas in total and training includes the relevant area of Maths,
English and Digital Skills.
T-levels have also been made accessible for students with disability; this includes a
minimum of 45 and up to a maximum of 60 days of industry placement which is an important
component of the course.
‘T-levels have
put employers
in the driving
seat’

Placements will be undertaken in block release or at identified time over
the duration of the course. Industries will be involved in pilot programs
to establish a preferred placement delivery and may be specific to each
industry.

The UK has once again placed great importance on the work placement
and industry engagement components of VET course delivery. The
skills that students gain in the workplace are invaluable and essential in
the preparation of students to successfully transition into full time
employment and life after school.
Sue Clarke

The Department for Education UK is mandating that students have contact with employers
and industry each year of their secondary education. This reflects the importance of the
required industry placements in T-levels.
International research highlights the importance of workplace learning for all students
especially those who are at risk or in need of supports and adjustments. This includes the
latest paper prepared by Simon Field (Work-Based Learning in School-based Vocational
Education and Training 2018) under the guidance of the OECD that states ‘The workplace is
a powerful learning environment where technical skills can be learnt from expert practitioners
using real-life equipment, while also acquiring key soft skills such as teamwork and
communication.’
Vocational Education and Training is viewed as a legitimate pathway for young people with
disability. The repetitive nature and being able to practice learnt skills regularly allows for a
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better learning experience and the stronger development of confidence and associated work
related skills. Many in the disability sector in Australia agree that Vocational Education and
Training is a vital step in supporting young people with disability into the workforce.

Helen Brook, SEND, Alternative Provision and Attendance Unit, Education
Standards Directorate
The Department for Education UK has identified that 14.6 % of students have Special
Educational Needs and Disability (SEND), 21.2% of students under the age of 19 have
reported a self-declared learning difficulty or disability.
Students with moderate learning disability make up the largest number of SEND students
with social, emotional and mental health being the third highest. Boys are twice as likely to
be identified with special education needs compared to girls.
Recent changes to the SEND system have placed the young people and their families at the
centre of all decision making and have a stronger focus on preparing students and young
people for adulthood. Decisions and planning are to include a consultation process with all
stakeholders, especially the young person involved. The Department for Education has
developed several partnerships with external agencies to deliver programs that deliver broad
key life outcomes for students with disability.
A key program being delivered in schools is Supported Internships. Students need to have
an Education and Health Care (EHC) plan to
undertake this program. The program is a minimum
of 6 months structured time in the workplace. This is
a full working week and is not altered or structured to
be ‘watered down’. The experience in the workplace
is to be genuine.
The goal is for employment at the end of the
internship either at the place of work or in a similar
role in another business. Success rates have been
as high as 60% of participants gaining employment.
Helen Brooks DfE head office

Students are supported onsite by a job coach who works to further develop the students
work readiness skills. The job coaching is tapered to suit the needs of the student.

‘Students have
received poor
career advice in
the past and have
been pigeon holed
based on their
disability’
Helen Brook

The challenge is to keep promoting the Supported Internship
program to schools, parents and employers. The Department for
Education believes that this program provides a great work
related pathway for students with disability and employment rates
will continue to improve.
Apprenticeships and traineeships for students with disability are
being made more accessible. There have been changes in entry
requirements in trade areas including English and Maths
standards. Job coaching and workplace support is also available.
It was great to have the opportunity to visit the head office of the
Department for Education UK and talk to both Sue and Helen.
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Greek Ministry of Education, Research and Religious Affairs
Mr Yiannis Katsanevakis, Ministry of Education, Research and Religious Affairs.
The Greek government is committed to an inclusive education for students with disability and
to ensure that they have equal opportunities for social inclusion and financial independency.
The Ministry of Education has worked towards removing barriers to participation and
learning in mainstream schools for young people with a disability. Students are provided with
suitable supporting structures and services including:


learning content adjustments



teaching environment adjustments



provision of specialised equipment



differentiated activities and teaching practices



specialist teaching support



reduction in class numbers



counselling support



adjusting examination methods for example
questioning rather than written exams



educational progress is monitored by special
teaching staff advisers.

Yiannis Katsanevakis, Ministry of education, Greece

Students with severe disability attend special schools which are able to implement coeducational programs with mainstream schools. This provides students with disability the
opportunity to spend time in mainstream schools which enables:





opportunities to be included in mainstream school activities
the development of cognitive, learning, emotional and social skills
equal opportunities in a mainstream setting including access to specialist equipment
and teachers
prepares students for a smooth transition into a mainstream school if required.

Mainstream students also benefit from interactions with students with disability by becoming
aware of human rights issues, diversity, respect and human dignity.
Mr Katsanevakis could not identify any specific programs that support the transition from
school to work for students with disability. However there are laws in place that ensure
people with disability have access to employment opportunities. These include the
requirement for any business Greek or foreign with more than 50 employees to have a
minimum of 8% of staff to have an identified disability. 20% of entry level positions are to be
taken up by people with disability. These requirements also apply for people who have 4 or
more siblings. People with disability are also able to access 6 more days of leave and can
receive support when sourcing any required assistive technology.
There are age restrictions attached to some of these laws, these are that job applicants
must be aged between 21 and 45 to qualify for employment. Yiannis was generous with his
time and provided some great insights into the Greek education system
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Part 3 of Research Tour

Ireland
Trinity College Dublin – Kieran Lewis, Trinity Disability Support
St Augustine’s School, Blackrock, Dublin – David Obrien, Head
Teacher
St Francis Special School, Beaufort, Kerry – Liam Twomey, Head
Teacher
Department of Education and Skills, Athlone, Ireland – Ciara
McClearn, Special Education Section

The old library At Trinity College Dublin
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Trinity College Dublin
Kieran Lewis, Senior Occupational Therapist
Dublin’s Trinity College is recognised for educational excellence and the beauty of its
historical campus. I met with Kieran Lewis who works as the Senior Occupational Therapist
in the Disability Support Department of Trinity College. He is part of a large team that offer
quality support based on individual need, as identified through a needs assessment process.

The team at Trinity are passionate in their support of
students with disability and champion inclusive
participation and inclusiveness for all students, staff and
where relevant College visitors.
Trinity disability support staff have developed and
published vision, mission and values statements that guide
their programs and work directions.
 Vision statement: To make Trinity the number one
choice for students with disabilities through a fully inclusive
education that incorporates all aspects of student life, both
within and beyond the classroom.
Kieran Lewis, Trinity College





Mission statement: To empower students with disabilities to achieve their potential
and, in collaboration with students, engage the University community in creating an
inclusive transformational environment and provide a platform for innovation and
inclusion.
Values Statement: To encourage independence and inclusive
participation; to eliminate discrimination; to champion and celebrate a
Rather than
positive approach to equality and diversity in which all are encouraged
shy away from
to use their talents to achieve their potential; to communicate regularly
this area of
and effectively within and across Trinity in order to deliver positive
experience it is
outcomes and to promote universal access; to work in a planned and
important to
managed way to the highest national and international standards.

There have been significant increases in the number of students with disability
enrolled in courses at Trinity College. Kieran explained that the college
implemented a Disability Access Rate to each course which means 7-8% of
course enrolments have a disability. Members of the Ambassador program
also visit local schools to encourage young people with disability to apply to
attend the College. In 2017 Kieran had 1600 students who required support
from Disability Services. The largest group requiring support was students with
mental health issues, approximately 27% of Kieran’s case load.
Many courses at Trinity College include a work experience component which is
known as Professional Placements. Student numbers requiring professional
placements have also seen an increase in numbers, from 60 in 2006 to 355 in
2017.
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tackle these
challenges.
You will be
more ready for
the workplace
after
university if
you do, so
don’t put it
off!
Disability Service
Team
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In response to the increased demand on placement support Disability Services created the
Guide for Students with Disabilities on Professional Placement. The guide has targeted all
stakeholders, the student, the host employer and the course manager. Stakeholders work
together to ensure all reasonable accommodations and assistive technology requirements
are identified and provided to ensure a successful placement. One of the key elements in the
planning process is communication and disclosure which ensures the student and the host
employer has a quality placement.
All students are encouraged to undertake workplace learning opportunities which include,
one-day job shadowing, volunteering or taking on a part-time job.
Students are supported to take on these opportunities to gain work related skills, confidence
and to build self-esteem.
Kieran explained that the College does have issues with non-disclosure from the students
and their parents. We discussed how non-disclosure can lead to students feeling that having
a disability is a bad thing especially those with mental health issues.
The Disability Support Team developed the Students with Disabilities
Ambassador Program to empower students to tell their story and gain
confidence in their own ability and talents.
This program provides students with the opportunity to present
information at College open days, enrolment information sessions, in
the local community and in local schools. Students with disabilities
showcase the College’s Disability Service by sharing their stories and
experiences of university life. Ambassadors act as a consultative
group when new programs are discussed, to provide feedback on
College events and can contribute to planning meetings.
Ambassadors act as positive role models and mentor new students.
As an Ambassador, students gain communication, networking and
leadership skills.
Students can participate in training delivered by internal and external
experts and in the Ambassador Leadership Program. The skills, attributes and knowledge
gained from participating in this program are all highly valued by employers.
The Disability Service has partnered the College Careers Advisory Service to develop and
run a Careers boot camp for students with disabilities.
The boot camp is held annually over three days with internal and external professionals
delivering sessions on interview skills, CV writing, social media and mock interviews. Trinity
Alumni talk about their experiences in the workplace and the benefits of disclosure is
discussed.
The College also has access to external providers who specialise in finding young people
with disability employment opportunities and internships.
Students with a disability truly benefit from the work and commitment of Kieran and the
College’s Disability Support Services.
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St Augustine’s School
David Obrien, Principal, St Augustine’s School
St Augustine’s is located just outside of Dublin in Blackrock and has approximately 175
students with a mild to moderate learning disability enrolled at the School. The School has
primary classes for students from the age of 8 and senior classes for students up to 18 years
of age. St Augustine’s has boarding facilities and has a strong focus on Vocational Training
programs in the senior years.
All students have an Individual Education Plan which details student goals and may include
focus areas such as independent living skills and work experience.
The School supports students to engage in workplace learning activities as a part of the
Vocational Development Program. A Work Experience Coordinator organises placements to
suit the needs and skill level of students
Students aged 17-18 undertake the Vocational Development Program which is broken up
into year I and year 2 with each year having a different timetable and subject structure.
St Augustine’s has several on-site work areas that are called ‘Skills Areas’ which include:
Horticulture, Catering, Office and Retail, Car Valeting, General Skills, Social Skills and
Personal Development. These are designed to provide students with employment related
skills and practical work based skills.
 First Year
School commences at 9am with students rotating through
each of the Skills Areas over the year.
Lunch is from 12 noon to1.00pm
Students attend academic based classes 1.00pm to 3.00pm


Second Year
School commences at 9.30am with
students attending academic based
classes
Lunch is from 12.15pm to 1.00pm
Students move to their chosen Skill Area
at 1.00pm and finish at 4.00pm

Car Valet skills area picture sourced from St Augustine’s website

During the second year students work for the whole year in their chosen
skill area. When the students are working they are required to wear
protective footwear and overalls.
The School is accredited to deliver Further Education and Training
Awards Council work related modules such as:








Food and Cookery
Work Orientation
Preparation for Work
Computer Literacy
Caring for Children
Communication
Horticulture
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‘As a school we are
lucky that we are
based in an affluent
area with many of
our parents owning
businesses or are
CEO’s of companies.
It makes it easier to
organise quality
placements for our
students.’
Work Experience
Coordinator
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During the summer school holidays the School’s Vocational Skills Instructors offer work and
leisure activities for 3 weeks. The summer break in Ireland can be almost two months long
so this program offers parents a respite and enables students to re-visit and practice skills
they have learnt. In both America and Ireland educators did comment that a break of nearly
two months can disrupt learning significantly especially with the younger students.
Teachers commented that the return to school for some
students after such a long break sets them back in their
education. I explained the structure of our school year
and many acknowledged the value of this system.
St Augustine’s is an excellent example of a School that
places a high importance on preparing its’ students for
and independent life after school based around
meaningful employment.
One class that I visited which I felt was a good example
of the ethos of the School and the innovative teachers
was a junior maths class. The students were learning to
add and subtract and instead of working through sums
on a whiteboard the teacher was using replica money.
While working out the answers the teacher was explicitly
relating the sums to real life situations.
David Obrien, Head Teacher

Both the students and I were fully engaged, a very simple strategy producing a variety of
great outcomes.
David Obrien places a great importance on students having the opportunity to participate in
a work experience program that included a student and host employer training process. He
attributes many of the positive post school outcomes that students have achieved to their
Vocational Development Program.
The School benefits from great facilities, learning environments and a highly skilled staff and
I valued the opportunity to visit the School and talk to both students and staff.
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St Francis Special School
Liam Twomey, Principal, St Francis Special School
St Francis is located at Beaufort in Kerry and caters for students aged 4 to 18 with moderate
to profound disability and includes students who are on the Autism spectrum. The School
provides a student centred curriculum that considers the student’s needs and abilities. The
staff are highly skilled and are encouraged to attend professional development courses that
informs their work.
After I was welcomed to the school Liam Twomey, the School’s
principal showed me the handmade School logo that is situated
at the main entrance of the School. Liam wanted to emphasis
the School’s moto which is to, Enable, Encourage, and Enrich.
Liam explained the majority of his students are diagnosed with
complex disability. He expressed his concerns with the rise of
number of students with special needs including the number of
young people who have been diagnosed as being on the Autism
spectrum. Liam had data which evidenced that 30 years ago 1
person in 988 was diagnosed as compared to 1 person in 60 in
2017.
Liam Twomey, Head Teacher

St Francis provides students with vocational learning opportunities onsite such as
Horticulture, Landscaping and Cookery.
Students plant and maintain vegetable and
flower gardens with the vegetables that are
grown used in cookery classes. Students learn
to make flower arrangements some which are
taken home and others are used to brighten up
the school. Students learn and practice skills
such as teamwork, communication and plant
growth cycles. Students are also involved in
the maintenance of the school grounds.
Students enjoy their cooking lessons and were able to learn kitchen skills such as hygiene,
safe work practices and nutrition. The cooking lessons are delivered to all stage levels and
contribute to the student’s independent living skills.
Students are provided with transition support to
work or further education when they identify this as
a goal in their Individual Education Plan.
I was warmly welcomed to St Francis and have
gained a deep respect for the work of the teachers
and support staff of students with complex
disabilities.

Students at onsite work experience, pictures sourced from St Francis website

Robert Lawson Churchill Fellow 2017

29

Department of Education & Skills Ireland
Ciara McClearn, Special Education Section
My contact at the Department of Education &Skills, Special Education Section, Ciara
McClearn was not available to meet with me due to matters out of her control. Ciara kindly
provided me with a written overview and relevant links to Ireland’s transition to further
education or employment strategies for young people with disability.
There have been a number of significant initiatives, policies and funding for programs that
support young people with disability in Ireland in the past few years, these include:







In 2017 1.68 billion Euros was budgeted to support students with special needs
which is close to 20% of the Department of Education’s total budget.
The National Skills Strategy 2025.
National Plan for Equity of Access to Higher Education (2015 – 2019).
The Comprehensive Employment Strategy for People with Disabilities which set out a
10 year plan to enable people with disability find employment opportunities and
access to the appropriate supports.
The Irish government is committed to increasing the number of people with disability
employed in the public service from 3% to 6%.

All relevant agencies have placed a high importance on collaboration between disability to
support people with disability and this led to the development of a Cross Sectoral Working
group. Transitions are discussed and the team works to support and plan a coordinated
delivery of services to the families who have a young person with disability.
Ciara highlighted that preparation and planning was an essential component of a successful
transition from school and provided links to the Guidelines on Planning for Life after School
which were developed by the National Council for Special Education. These guidelines
provide advice and tips for parents, students and schools and cover transitions between
school stages and to further
education or work. It is highly
Taking part in work experience, while still at school
recommended that students
can be a good way to find out more about the kind of
engage in workplace learning
work you will like and what you wouldn’t like.
through work experience and
Life After School (2016)
meeting with Careers Advisers.
The guidelines also provide links
to more information, programs and supports that are available for students with disability.
The Department of Education has developed strategies to build links between education
providers and employers. Employers provide information on skills that are required to meet
the needs of the workplace and provide workplace learning opportunities. The National Skills
Strategy provides a framework for skills development that ensures the skills being delivered
and practiced in schools are relevant to industry needs.
Students who are planning to transition into further education can access funds managed by
the Higher Education Authority. These funds are in place to support full time students to
successfully access and complete courses in further and higher education institutions.
Ciara states that ‘good progress has been made across a number of areas’ and the
information provided demonstrated a coordinated approach across disability service
providers to ensure positive articulation pathways to further education or employment for
young people with disability.
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Lessons learnt in Ireland
The Department of Education in Ireland has made a significant financial investment in
students with disability.
The government is committed to providing employment opportunities for people with
disability as demonstrated by the increase to 6% of public servant positions being available
to people with disability.
Work place learning opportunities are valued and are a significant contributor to employment
or further education.
Career related learning and vocational skills are imbedded in schools and in tertiary
education provider’s curriculum.
There are social equity issues when students are looking to find work experience
opportunities.
Schools have the ability to adapt curriculum to student’s needs, this is highlighted by the
Vocational development Program delivered by St Augustine’s.
The value and need of collaboration between all stakeholders to deliver the best outcomes
for young people with disability.
The concept that it can be empowering for young people to disclose their disability and how
this can lead to better learning and workplace learning experiences.
The importance of having a planning and preparation process leading into work place
learning opportunities.
There is a large increase in the number of students with a mental illness.
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Part 4 of Research Tour
United Kingdom
National Development Team for Inclusion, London – Julie Pointer
St John’s College, Brighton – Simon Charleton, Head Teacher and
Mark Ryan, Vocational Teacher
Three Ways School, Bath – Lucy Knibb, Deputy Head Teacher

Garden and outdoor learning area St John’s
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St John's, Brighton
Simon Charleton, CEO/Principal and Mark Ryan, Vocational teacher
St John’s College has operated as a school for
students with disability since 1957 when it was
known as St John’s Residential Special School. St
John’s core mission is to enable learners to achieve
their goals and aspirations; to reach out and
achieve the possible and to live their life to the full.
St John’s has placed high importance on preparing
students for life after School including employment.
The school has invested in an innovative approach
in providing their students with the opportunity to learn work based skills, knowledge and
behaviours that are relevant to the workplace.
The School links all activities to five outcome areas:






Wellbeing
Communication
Skills
Independence
Employability.

During the enrolment process the student’s ‘functional ability’ is assessed and students are
directed to the most appropriate learning pathway. Students are assigned into a mentor
group with a small number of peers who have the same level of support requirements and
similar goals and aspirations.
The School provides great learning environments that allow students to pursue their
identified interest areas and to be exposed to a wide range of specialised learning
opportunities. These include an onsite café, fully equipped music and recording studio, print
shop, horticulture facilities, construction workshop
and IT and project hub.
Vocational skills are delivered in each of these
learning environments some of which are treated as
a ‘stand-alone’ businesses. The School works
towards each of the Work Related Learning projects
becoming self-sustainable. The projects may provide
a small income for the School which is a registered
charity.

‘Learners carry out related work
duties providing opportunities for
them to develop the vital skills,
knowledge and behaviours relevant
to the workplace.’

Each project is branded with a logo and business name, these include:


Scrummies Café and Deli
The School has an on-site catering service that provides meals for students and staff.
Students rotate through the kitchen and Café learning food safety, hygiene, basic food
preparation and Barista skills.



InKlusion Print
InKlusion supports the School’s print and marketing needs and students learn to use
design software, print technology including large formatable printers and a heat press.
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Skills in the use of software, print technology and industry processes are developed and
practiced in an authentic learning environment.


Flourish
Flourish is the School’s horticulture and gardening project. Students grow plants to grow
around the School and to sell to the public. Vegetables are also grown for use in the café
and catering business with access also sold to the public.



Solutions
Provides administrative support, ordering and maintaining of stationary. Students
improve communication skills, customer service skills and safe work practices.



Shine
Shine provides cleaning services for the on-site boarding rooms and living areas.
Cleaning and maintenance includes the external
Employability Hub, Scrummies Café and other onsite
areas. Students follow cleaning schedules and learning
includes health and safety standards, recycling and
waste disposal.



Inspirations
The School has developed a ‘pop up shop’ which is
used at community events and carnivals. Students sell
items that are made or grown at school including
artworks that have been created at St John’s. Students
learn retail skills including the use of electronic point of
sale equipment.
Student in the Shine Project sourced website



Productions
The School has a fully equipped theatre that allows students to develop skills in
operating sound and lighting equipment, directing, planning and creating productions.
Students undertake workshops delivered by external theatre groups and take part in
performances at local festivals.



Resonance
Resonance is the performing arts and music project that provides access to music rooms
and a recording studio. Students who have musical pursuits can experience all areas of
the music industry from playing musical instruments to producing a live event at the
School or in the local community.



Abil.it.y
Student develop IT skills while working with the college IT team. Students develop skills
in using software, upgrading hardware, cabling and asset management.



Foundations
Students learn carpentry skills and the safe use of tools and electrical equipment. Tasks
such as general school maintenance, painting and the making of wooden toys and craft
items are undertaken. Craft items are sold at the School ‘pop up shop’ and displayed at
community events.
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St John’s is committed to providing students with quality work place learning activities that
provide students with skills, knowledge and the confidence to actively seek employment
opportunities. Mark Ryan explained that the School continually develops, trials and
evaluates projects as each year there can be significant changes in the new cohort who
come to the School with different needs and required supports.
Mark identified the importance of developing partnerships with external business and
industry groups. He provided examples of partnerships that
have been successful for the students and a wide range of
stakeholders. The local council has partnered the college in
two major projects, a community pub and commercial café
in a local government building. The School is situated close
to the local hospital and students have the opportunity to
spend time at the hospital working with young patients and
also dementia patients. At the time of my meeting with Mark
the hospital had over one hundred unfilled positions.
Mark Ryan Vocational Teacher

Mark explained that each of the school’s work related projects imbed occupation standards
as set out in the National Occupational Standard document that is relevant to the tasks being
undertaken in each projects work areas. A National Occupational Standard (NOS) is a
document that describes the knowledge, skills and understanding an individual needs to be
competent at a job. This is similar the
Australia’s VET training packages.
For example when working in
Scrummies students complete tasks
as set out under the Kitchen Porter
NOS.

‘We recognise that transition can be a stressful,
emotional and challenging time for students and
parents and carers alike.’

St John’s recognises the importance and difficulty in transition from school to work or further
education for both students and their parents. To ensure a successful transition St John’s
have a dedicated transition team who have developed links with external agencies, mentors
and the school’s Alumni who are able to share stories and experiences with students. The
College invites Alumni members to three events each year, to welcome the new cohort,
Halloween and graduation.
The Transition team works with parents and students in planning post school transitions and
supporting students to access funding for various services and programs. The transition
team also tracks the destination of students for three years after leaving the college.
Simon Charleton, CEO/Principal at St John’s was very generous with his time when
welcoming me to the School and talking about the School’s core mission. He spoke highly of
the achievements, experience and skills of staff members and strongly supports his staff in
undertaking professional development opportunities.
Simon was very interested in the possibility of developing relationships with schools in
Australia and participating in a teacher exchange program and sharing of ideas and
programs. St John’s is a great School that has a strong focus on the hopes and aspirations
of all its students. The college is leading the push to change the workplace culture and
attitudes that people with disability face when seeking employment. I feel very fortunate to
have visited St John’s, thank you.
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Three Ways School, Bath
Lucy Knibb, Assistant Head Teacher – Art Subject Leader
Three Ways is a Community Special School that has 220 students enrolled in three different
departments. These departments are:
Primary department – 4yrs – 11yrs
Secondary department – 11yrs – 16 yrs
Sixth form – 16 yrs – 19 yrs.
The School caters for a wide range of students with disability from high end challenging
behaviours to students with moderate disability or are on the Autism Spectrum. Three Ways
School is an identified specialist school in the physical and sensory areas.
The School delivers the National Curriculum and Life Skills Programs that provide personal
social development and entry level qualifications. The School works towards delivering
courses that support their students to become independent and takes a personalised
approach to curriculum delivery and development.
Three Ways School has identified the importance of workplace learning for their student’s
personal and social development. Lucy Knibb believes that workplace learning has proven to
be valuable in building student’s self-esteem, confidence and maturity. The School has
established a standardised approach to
workplace learning that is broken into
Our young people are keen to be an
three distinct areas:

important, reliable part of our local
workforce.
Jo Stoaling, Head Teacher





Internal placements
External placements
3 café and kitchen

Internal placements are designed as an introduction to the workplace and commence in the
secondary department. This allows students to build the confidence and skills to be able to
successfully complete work based tasks at school in an environment where they are
comfortable and supported. Students also take part in supported workplace visits to local
employers and sporting groups. Students spend time working in the primary school classes
where they are expected to behave like a member of staff. Students can work on tasks
around the School with the site manager, in the School office or in the School kitchen.
Internal placements are considered to be an essential stepping stone that allows students to
work and learn at their own pace. The School sees this as the start of students work
experience journey which leads into external placements.
External placements can be organised by the Work Experience Coordinator or by the
student themselves. The School has developed relationships with employers in and around
Bath and are always looking to provide students with a broad range of experiences.
External placements build on the work related skills and knowledge that students have
developed through internal placements. The School has noted that student’s communication
and practical skills also improve. Many students become independent travellers and learn
how to develop and maintain appropriate relationships within a workplace.
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Three Ways School demonstrated their commitment to providing quality workplace learning
opportunities by investing a large amount of time and money to build and equip an onsite
café that can provide authentic hospitality experiences.
3 Café and Kitchen is the School’s on-site work skills centre which is located near the main
entrance to the School and is accessible to the general public. A manager and chef staff the
centre with school students working in the kitchen, at the service counter and as food and
beverage attendants. Lucy explained that the café was
becoming very popular with parents in the morning as
they pop in for coffee and cake after dropping students
to school and also as a meeting place for parents after
school. The café is also attracting customers from the
neighbouring industrial areas.
The café allows students to expand on the skills they
have learnt and gain customer service experience,
money handling skills, time management and learn the
importance of team work.
Lucy Knibb Deputy Head Three Ways School

The school has worked closely with local environmental health to develop a food hygiene
course and students are able to gain this recognised qualification. The School is working to
develop partnerships with local training providers to enable students to gain other relevant
industry qualifications.
The aim of the centre is to develop employability skills for young people with a range of
disabilities and give real-life experience in a café and shop which is open to the public.
Lucy spoke about the plan use the café
and kitchen to enable more students
Repetition is key to building our pupils
complete work placements and gain
skills and understanding; within the
qualifications. The school will continue to
structure of the day, sessions throughout
develop relationships with local
employers and training providers to
the term and within the session itself.
ensure that the young people have the
skills and knowledge that will lead to
paid employment or further education and training.
Three Ways School recognises the importance of preparing their young people for life after
school that includes the ability to live as independently as possible, gain skills and
knowledge to find and maintain employment or transition to further education.
The School’s Head Teacher (principal) Jo Stoaling supports the views of Lucy and has said
‘We want all students to be able to support themselves and to
live as independently as possible. We want to provide the
support and guidance for young people with special needs to
gain qualifications and experience to go on to college or to
supported work employment.’
Three Ways School was another great school to visit. It
highlighted the importance of teaching students with disability
work related skills and providing opportunities to apply these
skills in a practical setting. Students have the opportunity to start
the process in Secondary School and are well prepared and
supported for external placements in their senior years.
Jax, the busiest staff member at Three Ways
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National Development Team for Inclusion, UK
Julie Pointer - Program Lead for the Children and Young People Program, Delivery
Manager - Preparing for Adulthood.
The National Development Team for Inclusion (NDTi) is a not for profit organisation that has
been in operation for over 25 years. NDTi work with
stakeholders to ensure people at risk of exclusion due to
We inspire and support
disability can engage in education, training and access
policymakers, services
employment opportunities.
NDTi have developed a vision statement that underpins
their work, a society where all people, regardless of age or
disability are valued and able to live the life they choose.
To achieve this vision NDTi have developed resources or
partnered in several programs some of which are included
in the graphic that appears on the NDTi website.

and communities to
make change happen –
change that leads to
better lives.
NDTi

Programs delivered include:


Preparing for Adulthood

Julie Pointer is a leader of this project and works in partnership with the Department for
Education to enable the transition from school to employment and into an independent adult
life for young people with disability.


Advocacy and Voice

To ensure people with disability or the aged are the centre of decision making and planning.


Community Led Support

This project focusses on bringing all stakeholders together to develop and work in an
innovative way to deliver a collaborative approach to service delivery.


Research and Evaluation

With the investment and support from government departments and invested organisations
NDTi has developed articles and resources on a large variety of topics.

Robert Lawson Churchill Fellow 2017

38

Julie talked about the program she manages, Preparing for Adulthood (PFA) and the broad
key life outcomes that the program is designed to achieve.
These outcomes are:





Employment
Community Inclusion
Health
Independent living

She described the ‘5 key messages’ associated with PFA, personalise your approach,
develop a shared vision, improve post 16 options, raise aspirations and plan services
together.
Research strongly supports the benefits of early commencement
of programs to prepare young people with disability for adult life.
As a result the PFA program has a focus on students from year 9
(16 years old) and onwards.

Aspirational stuff
is just the
everyday stuff

Julie Pointer
Julie highlighted the importance of raising aspirations early and
the difficulties this has produced especially from some parents.
This has resulted in the need to have difficult discussions with
parents who do not have the same expectations as the students and program managers.
She advised this can lead to working in an environment of ‘managing expectations’. Julie
has found in some cases parents do not discuss employment or career opportunities and
their children do not know what work they do.

Julie strongly supports the Department for Education’s supported internship program and
students undertaking work experience. She said NDTi research and program evaluations all
provide strong evidence on the importance of students engaging in work experience
opportunities.
NDTi note the importance of students with disability having the vocational pathways options
of apprenticeships and traineeships. As a part of the PFA
program Julie facilitates the support of job coaches for students.
She feels that a properly trained job coach can be the key to
positive outcomes for students. Student resilience was
discussed and how this can affect the mental health of young
people
Resources and support are available for all schools including
travel training, assistive technology and planning meetings.
Julie strongly advocates inclusion and breaking down barriers
especially in the workplace. She believes that if a person with
disability wants to work, with the right supports they can work.
Julie Pointer, Lead PFA

Julie Pointer is an inspirational person who is committed to ensuring people with disability
have equal opportunities in education, employment and life.
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Lessons Learnt UK
The Department for Education, UK have a number of programs including supported
internships, more accessible Apprenticeships and Traineeships and improved career advice.
Senior executive champion successful programs in schools.
Data proves that the supported internship model is producing great employment outcome for
young people with disability. Programs in some area have a 70% employment rate as
compared to a national employment rate of 6%. I would expect that this figure will fluctuate
due to supply and demand.
Schools place a high importance on young people with disability leaving school with the selfadvocacy skills.
All stakeholders agree on the importance of work experience programs and the need to have
regular industry and business ‘touch points’ to increase employment outcomes.
Schools in the UK are creative and innovative in curriculum delivery and preparing their
students for a rich life after school.
Students with disability stay at school until the age of 19.
Many of the programs place importance on raising young people’s aspirations and
expectations when considering employment.
Developing partnerships with external organisations and host employers is critical in the
successful delivery of positive employment outcomes.
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